It is no wonder that educators, parents, and students are experiencing such
significant cognitive dissonance surrounding evaluation and reporting.
Informed standards-based grading and reporting today is different from the
grading and reporting that educators used during the twentieth century,
whether the issue is about assigning zeros, what counts as reliable and
valid evidence, or how teachers can get it all done, and done well, while still
having a life.
Effective classroom assessment supports learning and leads to standardsbased reporting that respects the structure of each unique subject area
or discipline, that supports student learning and achievement, that
communicates effectively with a range of audiences, and that fulfills our
required legal and regulatory responsibilities. There is no single right answer,
but rather many right answers that reflect the discipline being taught and
the ways of learning and knowing that students need to demonstrate.
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The essential components of A Fresh Look at Grading and Reporting in High
Schools both model and mirror effective practice: preparing for learning,
teaching, and assessment; engaging students in assessment in support of
their learning; and reporting the learning to others.
Step-by-step, this book describes how you can effectively work through
complexity to something much, much better – that is, a powerful, practical,
and informed standards-based grading and reporting process. This fresh look
at grading and reporting arises from the important work of transforming
classroom assessment.
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What About...?
This process of determining how well students are doing may make sense at the elementary level, but
we are preparing our students for university or college. This may not work in the real world.
That students understand what needs to be done, how their current work compares to what is
expected, and ways to close any gaps between the two are necessary skills that prepare them for
the post-secondary environment, workplace success, and life beyond K-12 schooling.
(To read more about this, see What About I-1? on page 78.)

Classroom assessment is a research-based inquiry process that has its roots in social
science. Evidence of learning matters. As you work, it is important to take care when
gathering evidence of learning for a particular course of study. When evidence of learning
is collected from multiple sources over time (products, observations, and conversations),
it is referred to as triangulation (Lincoln and Guba, 1984). And the evidence can be,
potentially, as diverse as the students, teachers, and the various disciplines being taught.
When evidence of learning is collected from multiple sources over time in relation to
the learning destination, trends and patterns become apparent. This process can serve to
increase the reliability and validity of teachers’ professional judgment. Research clearly
shows that teachers’ informed professional judgment, in relation to a comprehensive
collection of evidence, can be more reliable and valid than external test results (ARG,
2006; Burger et al., 2009).
To summarize the process of classroom assessment:
1. Informed classroom assessment is a set of methods and procedures that
are grounded in research.
2. Evidence of learning is collected from multiple sources over time in
relation to standards and is, potentially, as diverse as the students,
teachers, and the various disciplines.
3. Teachers’ informed professional judgment, in relation to comprehensive
collection of evidence, collected with triangulation in mind, can be more
reliable and valid than external test results.
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What is the effect of this thinking within a course of study? Here are two scenarios
depicting how teachers can explain to students what counts at the beginning of the course:
Scenario 1: The teacher explains to students at the beginning of the course
that what counts for their grades are three culminating assignments, a midterm, and a ﬁnal test. The teacher makes this clear. Yet, suddenly the goal is
no longer learning; rather, it is the culminating assignments and tests that
the teacher has determined to be of value. In this class, it is likely that some
students (teachers know which ones) will interpret this clear description as an
opportunity to do as little as possible. “After all,” they say, “as long as I turn
in the culminating assignments and tests, I can fulﬁll my obligations.” These
students have understood the teacher’s words (not their meaning) and will act
accordingly. None of the other learning processes – engaging, asking thoughtful
questions, debating ideas, and so on – count.
Scenario 2: Let’s repeat this scenario, this time knowing what we know
about classroom assessment and evidence of learning. The teacher explains to
students what they need to learn, know, do, create, and articulate in relation
to the standards and outcomes. All these are detailed in the course outline.
When students ask, “What counts? What is it worth?” the teacher responds,
“Everything you do, say, or create counts. In this class what counts is learning.
You will generate potential evidence of learning every moment of every day.
You will make selections from the entire collection of evidence to best show
your learning. This will include, but will not be limited to, tests and common
assessments. You will use a folder to do that. And, at the end of the learning
time, I will look at the evidence you have collected day-by-day, I will review
my observations, and I will review interview notes and your journal notes and
make a decision – an informed professional judgment – about your grade. If
at any time you are unsure about how well you are doing, refer to the deﬁnition
of quality work included in your course outline. It describes what the evidence
of learning should look like, how much there should be, and the key attributes
of quality. If you are producing enough quality products, if you are interacting
with others in ways that show that you are learning, if you can talk about your
learning in an informed way, then you will do well. Remember that everything
– all evidence of learning – is of value because, potentially, everything is
considered part of the evaluation.”
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Think about the difference in these two scenarios. In the first one, the teacher may have to
impose penalties for the students who choose to not attend classes or participate, or who
turn in work late, for example. In the second scenario, students may not have the kind of
clarity they are used to about the grading scheme (which sometimes enables those who
choose to do as little as possible and still pass). But they do know that they are producing
evidence of learning all the time that is being collected and will be examined. Which
scenario reflects your classroom? Which scenario would you like to have in your classes?
Which scenario is most likely to result in engaged students who learn? (See Figure 1-11
for a list of evidence across a term.)
Figure 1-11

Evidence of Learning for One Term
English – Listening and Speaking Strand

Mathematics

Spanish as a Second Language

• speaker self-assessments

• tests

• response logs

• listener self-assessments

• quizzes

• oral reading

• posters

• math journal

• tests

• PowerPoint presentations

• assignments

• quizzes

• reﬂection cards

• performance tasks

• oral responses

• peer listening logs

• group work interactions

• small-group conversations

• double-entry journals

• self-assessments

• large-group conversations

• e-journals

• problem-solving assignments

• narrative paragraphs

• speaking proof cards

• mathematical games

• expository paragraphs

• listening proof cards

• group talking

• presentations

• scripted interviews

• structured interviews

• assignments

• web pages

• demonstration of math processes

• self-assessments

• speaking and listening checklists
(e.g., range of contexts, speciﬁc behaviours)

• four-pocket portfolio (I use mathematical
language; I persevere; I apply math
concepts to solve problems; I use
technology in mathematics)

• posters
• role plays
• story and text retellings
• letters and emails

Once teachers plan the evidence that needs to be collected, they spend time thinking about
who will collect what evidence of student learning and which samples or models will best
support students in understanding the learning expectations.
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What About I-1?
This process of determining how well students are doing may make sense
at the elementary level, but we are preparing our students for university or
college. This may not work in the real world.
It is true. Some of our students do continue their education immediately after high school
graduation by attending college or university. But not all our students follow this pathway,
and among those who do start, many do not continue into the second, third, and fourth
years. So, while it is important to help students to see themselves continuing on to postsecondary institutions, if that is their dream, high school is a time for students to practise
and put patterns of behaviour in place that will be helpful later on, when they are no longer
in school. Learning the skill of self-monitoring and self-regulating their way to success
is extremely important. It is necessary that students understand what needs to be done,
how their current work aligns with what needs to be done, and how they can close the gap
between the two, especially outside the K-12 setting.
How else might you respond to this “What About”?
What About I-2?
At the high school level, there are high-stakes tests. So I can’t afford to involve
my students in this way.
This is a good point. Many teachers feel the pressure of external and internal exams. It is
an ever-present reality, not only in the high school. However, involving students in their
own assessment – helping them to understand what is expected of them, helping them
picture quality by sharing samples or co-constructing criteria, and helping them to selfmonitor to success – actually prepares them for those exams and tests. Research shows
that students who are involved in assessment for learning strategies do better on external
tests and measures than those who are not (Rodriguez, 2004; Meisels et al., 2003).
Furthermore, the research indicates that students whose teachers spend all their time
“teaching to the test” score lower on those same external tests and measures (e.g., Berliner
& Biddle, 1998; Darling-Hammond & Richardson, 2009). Assessment for student learning
prepares students for whatever comes their way by helping them deeply understand the
work that is expected of them.
How else might you respond to this “What About”?
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